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Dear Parent:

It is with great pleasure that | announce your child's participation in the College Board's
SpringBoarda program in English and/or mathematics this school year. SpringBaoard is
the College Board's pipeline to the advanced placement program and is specifically
designed to prepare students not only for success in APa but for success in college and
other post-secondary educational experiences.

It is a central tenet of the SpringBoard program that students are taught to take an
active role in leaming. SpringBoard supports this goal through interesting and
motivating lessons that provide students with versatile learning strategies, which help to
foster a student's responsibility for their own academic success. The program is
designed to meet the needs of all students and to support growth and enrichmeant at all
levels.

As Principal of Alonso High School, | am committed to providing every student with the
necessary foundations for success. SpringBoard has had demonstrable academic
results in districts throughout the nation and will be a comerstone of our district's goal of
improving student achievement., Throughout the school year, | will be providing
additional information regarding the SpringBoard program. | encourage you to fake an
active role and to leam more about SpringBoard so that you can both support and
monitor you child's progress toward future success

Please feel free to contact me for additional informatian.

Yours truly,

L R. Qg

Louis R. Diaz, Principal

Braulio Alonso High Schasl = 8302 Montague Strest - Tampa, FL 53635 « Telephone 813-356-1325 + Fax 813-368-1528
Faymond O. Shellon School Administrative Center « 801 East Kernedy Bivd. = Tampa, FL 33502 « Webslie: was sdhc k12 1Lus
Sehoo! Distrct Main Ofice; 312-272-0000 = PO, Bax 3408 « Tampa, FL 336313408



SpringBoard Hallmarks

-  Embedded teaching and learning strategies

» Active student engagement

« Student ownership of learning

. Rigorous, relevant, and motivating lessons

- Safe learning environment

« Variety of assessments

« Higher order thinking through levels of questioning

- Opportunities for student reflection

. Opportunities for student collaboration and discussion
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SpringBoard Success Factors:
Communicating with Stakeholders

" cnsideni messages hor siokeholders shaild inelude e following
apringboord... :

»  Prapores all sudents for suecess ln APY courses, collage, and |ik bayaad high school

v Aficulotas tha sl of rgorous slandoids in recding, wiiting, probiem solving, and coltaboralive skills stuclants need for
OCgicEmIC SUCCass

v |ncompesed of model enits of instroction in English/language A ond mothemadics, assessmants, professianal
developmenl,. and oniine resourceas

o Oiffers o varisty of leacking and lsarning strategies thol provide differentioted insruction o meat the diverse neads of oll

sludents

= |ncludes leaming srategies Ihal reprasant resacrch Basnd Bel leaching procfices

provan effectve ovar hime

Sirangthans sbudent’ entical thinking and reosoning skills nesded 1o suoceed

i collegs o fa

o |3 interective ond studen! cenferad o ensure shedant engagemant in learming

that iz relevant o them
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SpringBoard’ Success Factors:
Communicating with Stakeholders

Communication with stakeholders:
Who are the key stakeholders in your district?

Passible stakeholder groups 1o be elicited may include but are nat resiricted fo:

schoal leoders siudents lecal business leaders
lecichers prarEnls department chairs
caunselors schaal boand district leadars

instructional specialists

Question:

What are the consistent messages district leadership wants to send to key stakeholders?

Consistant messoges for stakehalders should include the follewing:

SpringBoard. ..

Participusd Booklet

Prepares all students for success in APY courses, college, and life beyond high schocl

Articulates the et of rigorous standards in reading, writing, problem salving, and collaborative skills students need for
academic succass

ls eomprised of madal units of instruction in English/Languoge Arts and mothemalics, assessments, professional
development, and online resources

Offers o variely of leaching and leaming sirotegies that provide differenticted instruction to meat the diverse needs of oll
sludents

Ineludes learning sirategies that represent research based best teaching proctices
praven effective over fime

Strengthens studenls’ criticaf thinking and reasoning skills needed to succeed
in college o lita

Iz interactive and student centared fo ensure dedent engogement in lrarning
theat is rebavant ko them.

B I T b B



SpringBoard’

Administraters from SpringBoord programs ocrass the counfry report that
these "best proctices” suppor successhul im p|amen1aﬁun&:

Success Factors: Top 10

Success Factors for Administrators

Communication:

L]

Claarly define and articulate goals, philosophy ond expeciations for
Springboard and provide pericdic updates on pragress

Consistently shore the SpringBoard message through a variety of
vanues such as newslerers, faculty mestings, Board of Education
presentetions, parent night events, press releases, media events, and
school or district websiles,

Planning, Team Building, and Resource Allacation:

-

Create district and schoaol leadership feams cansisting of all key
stakeholder groups

Develop a shart and lang term comprehensive plan for training,
suppart, and resource allacation including imelines and
responsibilifes.

Administrative Suppert:

Recagnize teochers who are effectively implemanting tha pregram,

Provide support laddiional professional development, SpringBoard
mentor, clossroom visitalion, commaon planning Hme, inslnictional
resourcaes, eic.) to feachers whao need or reguest additional ossistonce.

Encourage ond support altendance ot SpringBoord professional
development events for both teachers and adminisirators,

Manitering Springboard Implementation:

Conduct manthly adminisirative meefings to discuss eHectiveness of
the implementafion plan, fo review available dota, and fo identify next
sheps.

Conduct perladic classroom walkthroughs of SpringBoord classroams
using the Classroom Walk-Through Guide bo identify strengths and
neads.

Solicit feedbock for distriet curriculum specialists, teachers, studenis,
and porents fo inform decisions.

23 The Cafmgn Bond

BE SURE TO TAKE TIME
TO CELEBRATE SUCCESSES!

ADBIRISTRATON WORESHOP




A Definition of College Readiness

it is possible to compile very lengthy and
detailed lists of the content knowledge students
rmust know and the key cognitive strategies
they must possess o be college-ready. In
fact, a variety of such compilations have bean
produced lately (Achieve, The Education Trust,
% Thomazs B, Fordham Foundation, 2004;
Conbey, 2003, 20033, 2004). In addition, others
have identified the academic behaviors and
context knowledge students need.

Rather than iepeat each of these previous
lists in cletail, it may be more useful to consider
a highly representative list of knowledge, skills,
and attributes a student should possess to be
ready to succeed in entry-level college courses
across & range of subjects and disciplines. Such
a list attempts to capture "keystone™ slkills,
ores that can only be demonstrated if a set of
subordinate and prerequisite knowledge and
skills arein place. The list is not intended to be all
inclusive, but to suggest o the informed reader
the types of indicators that would be necessary
i gauge the more comprehensive notion of
college readiness presented in this paper.

General Characteristics

Stuclents who possess sufficient mastery
of key cognitive strategies, key content
knowledge, ' academic  behaviors, and
contextual knowledge would be defined as
being college-ready to the degree to which
they could demonstrate the following:

1. Consistent  intellectual growth  and
development over four vears of high school
resulting from  the study of increasingly
challenging, engaging, coherent academic
corntenl

2., Deepunderstanding of and facility applying
key foundational ideas and concepts from the
core academic subjects.

7. A strong grounding in the knowledge base
that underlias the key concepts of the core
academic disciplines as evidenced by the ability
to wse the knowledge to solve novel prablems
within a subject area, and to demonstrate an

13 Toward a More Campreliensive Concepiion of College Ramdines:

understanding of how experts in the subject
araa thindk.

4. Fadility with a range of key intellectual and
cognitive skills and capabilities that can be
broadly generalized as the ability to think.

5. Rzading and writing skills and strategies
sufficient to process the full range of textual
materials commaonly encountered in entry-level
college courses, and to respond successfully to
the written assignments commonly required
i such courses,

6, Mastery of key concepts and ways of
thinking found in one or more scientific
disciplines sutficient to succeed in at least
one introductory-level college course that
could conceivably lead toward a majar that
requires additional scientific knowledge
and expertise,

7. Comfort with a renge of numeric concepts
and principles sufficient to take at least one
introductory level college course that could
conceivably lead toward a major that requires
additional proficiency in mathematics.

. ability 1o accept oritical feedback including
critbgues of written work submitted or an
arguiment presented in class.

4. Ability to assess objectively one’s level of

,competence in a subject and to devise plans

to complete course requirements in a timely
fashion and with a high degree of quatity,

10, Ability o study independently and with a
study group on a complex assignment requiring
extensive put-of-class preparation that extends
ower a reasonably long peried of time,

11, Ability wo interact successfully with a wide
range of faculty, staff, and students, including
among them many who come from different
backgrounds and hold points of view different
from the student’s,

12, Understanding of the values and norms
of colleges, and within them, disciplinary
subjects as the organizing structures for
intellectual  communities  that  pursue
cammon understandings and fundamental

axplanations of natural phenomena and key
aspects of the human condition,



explanations of natural phenomena and key
aspects of the human condition.

The general characteristics listed above are
suggestive or descriptive of tasks that students
will have to be able to complete in college
courses. The following examples, while far
from all-inclusive, illustrate what a student who
has sufficient competence in the general areas
listed above would be able to do in a college
course. Any student who can do the following
with proficiency will likely be ready for a range
of postsecondary learning experiences.

e Write a 3- to 5-page research paper that is
structured around a cogent, coherent line of
reasoning, incorporate references from several
credible and appropriate citations; is relatively
free from spelling, grammatical, and usage
errors; and is clear and easily understood by
the reader.

e Read with understanding a range of
non-fiction  publications and  technical
materials, utilizing appropriate decoding
and comprehension strategies to identify key
points; note areas of question or confusion,
remember key terminology, and understand
the basic conclusions reached and points of
view expressed.

e Employ fundamentals of algebra to solve
multi-step problems, including problems
without one obvious solution and problems
requiring additional math beyond algebra; do
so with a high degree of accuracy, precision
and attention to detail, and be able to explain
the rationale for the strategies pursued and the
methods utilized.

e (Conduct basic scientific experiments or
analyses that require the following: use of the
scientific method; an inquisitive perspective on
the process; interpretation of data or observations
in relation to an initial hypothesis; possible or
plausible explanation of unanticipated results;
and presentation of findings to a critical audience
using the language of science, including models,
systems, and theories.

e Conduct research on a topic and be able
to identify successfully a series of source
materials that are important and appropriate
to explain the question being researched;

organize and summarize the results from
the search, and synthesize the findings in
a coherent fashion relevant to the larger
question being investigated.

e Interpret two conflicting explanations
of the same event or phenomenon, taking
into account each author’s perspective, the
cultural context of each source, the quality of
the argument, its undertying value positions,
and any potential conflict of interest an
author might have in presenting a particular
point of view.

e Communicate in a second language, using
the language in a culturally appropriate fashion
for common daily tasks and interactions,
without resorting to literal translation except
for certain specific words.

* Punctually attend a study group outside of
class with students who represent a continuum
of academic abilities and cultural backgrounds,
incorporating the strengths of group members
to complete the assignment or project at
hand or prepare successfully for the exam or
presentation in question.

e Complete successfully a problem or
assignment that requires about two weeks of
independent work and extensive research,
utilizing periodic feedback from teachers and
other pertinent resources along the way to
revise and improve the final product.

¢ C(Create and maintain a personal schedule
that includes a to-do list with prioritized tasks
and appointments.

e Utilize key technological tools including
appropriate computer software to complete
academic tasks such as conducting research,
analyzing data sets, writing papers, preparing
presentations, and recording data.

e Locate websites that contain information on
colleges, the admissions process, and financial
aid, and navigate such websites successfully,
comparing the programs and requirements
of several colleges and assessing the financial
requirements and feasibility of attending each.

e Present an accurate self-assessment of
readiness for college by analyzing and citing
evidencefromclassroomworkandassignments,
grades, courses taken, national and state exams
taken, and a personal assessment of maturity
and self-discipline.

Toward a More Comprehensive Conception of College Readiness 19



The best means currently available to
accomplish this goal is probably the collection
of classroom evidence. This approach has
been used in a number of settings with some
success, including a range of relatively high
stakes decisions. While the measurement of
key cognitive strategies envisioned in this
paper is primarily for formative purposes, it is
not beyond the realm of possibility that these
measurements might someday contribute to
higher stakes decisions.

A collection of evidenceis, asits name implies,
student work collected over a period of time to
demonstrate some specific set of capabilities
or skills. The collection is different from the
more familiar “portfolio” in that it is focused
on a particular set of criteria and its contents
must meet both sufficiency and proficiency
requirements. Collections of evidence are more
structured than portfolios and are scored using
more rigorous methods and instruments.

~f A

Collections of evidence have been
employed in a variety of settings in the US

20 Toward a More Comprehensive Conception of College Readiness

high schools that will gauge the development
of key cognitive strategies along five key
dimensions: reasoning, argumentation, and
proof; interpretation; precision and accuracy;
problem solving; and research (Conley,
McGaughy, O’Shaughnessy, & Rivinus, 2007).

Key Content Knowledge
Measurement

Although admissions tests have for a long
time done a good job identifying students
who are potentially college-ready based only
on a short test of general reading and math
abilities, advances in the understanding of the
key knowledge necessary to succeed in college
courses suggest a potentially different, or at least
additional, measure of content knowledge. That
measure is the end-of-course exam.

The advantage of these tests is that they
can be carefully geared to identified standards
and expectations for what will be taught in the
college course. This helps enhance alignment







